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more—and weighs them against the timeless truths 
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with the support of a close-knit Christian community.
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In Idaho’s Sawtooth Mountains, you 

can see 10,000-foot Thompson Peak. 

And, if you know where to look, there’s  
 
a small crevice near the top. In this crevice hides one of the 
most beautiful and striking lakes in the world. On summer 
mornings, we’ll begin the four-hour hike from our family 
cabin to that lake. It’s a grueling and steep hike, danger-
ous in some places as you edge along cliffs. The destination 
makes it worth it. No one regrets the hike, though they of-
ten grow faint from the altitude and climb. Some time ago 

a friend of mine relayed a story from 
boot camp at Fort Bragg—a gruel-
ing three- to four-hour trek through 
hot, sticky swamps, full of dangerous 
snakes. It ends up where it starts. The 
goal is to finish. Some might appreci-
ate the discipline this run takes, but 
they never want to do it again.

These two pictures teach us an im-
portant lesson about classical educa-
tion when compared to conventional 
education today. If done well, both can 
be rigorous and teach you something. 
But classical education begins with a 
goal, a purpose: the pursuit of truth, 
goodness, and beauty. Much like the 
stunning Thompson Peak rises above 
the valley floor, magic happens when 
the human soul climbs toward an im-
mense and dangerous beauty. When 
you finish the hike, you’re blistered 
and beat. But for those of us who’ve 
seen it, it’s worth doing again. 

By contrast, conventional educa-
tion teaches you stuff. “What will the 
student know and what can the stu-
dent do?” This is the question com-
mon to the curricula of conventional 
schools. Students run the gauntlet, get 
the grades, and pine to finish school 
so they can be done with it. The exer-
cise you get in a conventional school 
may build intellectual muscle, but it 
rarely inspires a love of learning.

Danger lurks in classical education, 
too. It can quickly become a treachery 
if we pursue a false summit. Classical 
education was founded by the Greeks 
to climb to the height of intellectu-

al ideas. When the Greeks looked up, they saw ideas and 
reason as the highest peak of human understanding. About 
three hours into the hike in the Sawtooth Mountains, you 
think you’ll crest the ridge and see the lake. But, the false 
summit reveals only a boulder field and disappointment. 
The lake is just a bit further up and further in. As with our 
hike, Greek philosophers soon found themselves in a boul-
der field, staggering for footing, looking for something true, 
good, and beautiful. 

And then, along came The Logos, Jesus Christ, who gave 
Christians the real destination. Christ is the creator of ev-
erything and the sovereign of the universe, so He defines 
truth, goodness, and beauty. Pursuing Him means pursuing 

■ WELCOME TO THE CLASSICAL DIFFERENCE

Clever Devils
Choosing a school in 

a dangerous age
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the best of everything. For 1500 years, the Church pursued 
Christ through classical Christian education. They built 
great monasteries and cathedrals. They wrote hymns and 
created Western music as we know it. They unveiled the ma-
terial world’s secrets through chemistry, physics, and biol-
ogy, and they expanded our minds through deep theology 
and philosophy. They revealed the language of calculus and 
painted the ceilings of chapels with glorious scenes. They 
wrote sonnets, novels, and brilliant treatises—all of this as 
they consciously educated toward the ideal of Jesus Christ. 
And then, something happened.

Along the way, the West became engrossed in the glo-
ry of creation and our control over it, and we forgot the 
creator. During the enlightenment, Jesus Christ was re-
placed by a deistic god and eventually, we arrived back at 
reason. Before long, the destination of classical education 
was once again the treacherous boulder field it had been 
for the Greeks. Classical schools of the 19th and early 20th 
century waned because people started asking, “Why are we 
doing this?” They saw a boulder field and realized that it 
was better to focus on making camp, studying “practical” 
things like science and math. 

Many parents have discovered that the pursuit of the prac-
tical in conventional schools is limited and leaves a shallow 
and frail husk of a soul where their child once was. So, across 
this nation, the best schools are once again emerging as 
classical schools. Today, classical education has reemerged 
in two forms—one that pursues a general “logos” and the 
other that pursues Jesus Christ. Classical charter schools are 
public schools that are not permitted to teach Christ, so they 
return to the Greek error and teach toward the general logos 
by means of reason. This is not to say that good cannot be 
done by charter schools, but we are seeking the ideal. When 
Paul entered the center of Greek classical education in Ath-
ens, he pointed to the altar TO THE UNKNOWN GOD as 
he stood on the rocky outcropping called 
Mars Hill. Paul knew they thirsted for the 
deep waters of Jesus Christ. And he told 
them so. Within a few generations, Jesus 
changed everything in Athens—even their 
educational system.

C.S. Lewis is said to have warned of 
“clever devils.” I fear he spoke of those 
who have been hardened and shaped by 
the exercise of classical education, but 
who have been embittered by the futility of the boulder 
field that promised so much beauty, but delivered only hot, 
soul-crushing disappointment. Some believe that Christ can 
be taught on the side. Christ himself never gave us this no-
tion—“I am the way, the truth, and the life; no one…” Clas-
sical Christian schools are not immune. If we forget our first 
purpose, and seek to become college preparatory schools, or 

overemphasize STEM, or wander on other ways, we will be 
just as lost. Christ must be the central purpose and center 
of all learning, or a greater problem will emerge even in our 
classical Christian schools—we’ll be sitting on a mountain, 
in a boulder field, lost and disgruntled, and looking for an-
swers. At least down in the swampy marsh of convention-

al education, we had water—tepid and 
brackish as it may have been. 

We live in a blessed age. Christians have 
a map to excellent education through 
classical Christian education. We don’t 
need to reinvent it. It was left as a heri-
tage by our Christian forefathers. We have 
only two tasks: First, we must keep Christ 
at the center. He must be the object of our 
pursuit. Second, we must continue to re-

cover the lost form of education that perpetuated the great 
Christian civilizations of times past. If we do these two 
things successfully in our homes and in our schools, our 
children will enjoy a rich and rewarding view of the lake. 

DAVID GOODWIN is the president of the Association of Classical 
Christian Schools. 

Some believe that 
Christ can be taught  
on the side. Christ  
himself never gave 

us this notion.
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■ SET APART

NEWEST ACCS MEMBER SCHOOLS

Isaac Lu is the second 

student from Cedar Tree  

to represent Washington 

and the 18,000 students  
 
statewide who participated in Poetry 
Out Loud at the school level. The Ce-
dar Tree tradition of poetry recitation 
as part of developing rhetorical elo-
quence begins in kindergarten. 

The Cedar Tree tradition of “speech 
meet” helps students excel at com-
petitions such as these. Speech meet, 
much like Poetry Out Loud, supports 
classical learning as it challenges stu-
dents to memorize effectively and de-
liver pieces with excellent articulation. 
Students are judged based on accura-
cy, style and presentation, and they 
learn how to present themselves well 
in front of an audience. 

The experience of memorizing and 
reciting poetry over the years through 
speech meets, and the culminating se-
nior thesis project, develops students’ 
rhetoric skills, which will help them 
throughout their lives and careers.

EIGHTH 
GRADER GOES 
TO NATIONAL 
SPELLING BEE

“Franklin Classical School eighth 
grader ROSY KANNANKERIL is 

heading to Washing-
ton D.C. to rep-

resent Tennes-
see for the 2018 
Scripps National 
Spelling Bee in 

late May. Accord-
ing to the Scripps 

National Spelling Bee, Kannankeril is 
one of over 11 million students across 
the nation who participated in school 
spelling bees. Only a few hundred spell-
ers will advance and make the journey 
to Washington D.C. for this nationally 
broadcast celebration of words.” 

—BrentwoodHomePage.com

CLASSICAL NEWS

Submit stories and quotes at ClassicalDifference. 
com/submissions. Published submissions are worth 
$25 in lunch money.

Bloomfield Christian School
Bloomfield Hills, MI

Great & Small

•	 AGAPE MONTESSORI CHRISTIAN  
 ACADEMY, Vicksburg, MS

•	 ALL SAINTS CHURCH SCHOOL,  
 Pawleys Island, SC

•	 BRENHAM CHRISTIAN ACADEMY,  
 Brenham, TX

•	 FAITH ACADEMY OF WICHITA  
 ASSOCIATION, Wichita, KS

•	 ROCHESTER CLASSICAL ACADEMY,  
 Rochester, NY

•	 THE WYCLIFFE SCHOOL,  
Norfolk, VA

Junior Isaac Lu traveled to Washington D.C. to 
represent the state of Washington at the National 
Poetry Out Loud competition in April. As the 
winner of Cedar Tree’s high school poetry recita-
tion contest, he competed against 11 other high 
school students in his region, and then against the 
final ten other regional winners to win the state 
title and an all-expense paid trip to D.C.

ACCS STUDENT TAKES 
POETRY TO D.C.

	 To see the original article and 
	 find out more about the 
Scripps National Spelling Bee, visit 
ClassicalDifference.com/spellingbee.
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SET APART ■

If you don’t have one during the 

school year, make a game night. Sum-

mer can be the best time to take a break  
 
from outside activities and distractions—to intentional-
ly turn away from the multitude of events that pull at our 
families. There’s plenty of time 
for those when school starts. 

If board games (or any other 
type) seem like a waste of time, 
think of games as one of the best 
ways to mimic real life for your 
kids in a safe way. They get to 
see people at their best and worst, and they have to re-
act. They talk to one another. They deal with the hand 
they’re dealt, literally. They wait. They go. They decide. 
We love (or hate) board games because they engage us 
in real world decisions and reactions, with clear stakes 
for winning or losing. Clear, but not risky. Unless your 
younger brother bet you a week’s worth of doing the 
dishes on his win.

DIY Parenting

[Continues on page 14 ...]

THE BENEFITS OF 
BOARD GAMES
THIS SUMMER, BREAK OUT THE 
BOARD GAMES, AND RELISH 
IN DEVICES TURNED OFF AND 
CONVERSATION LEVELS TURNED UP.

Think of games as one 
of the best ways to 
mimic real life for your 
kids without the risk.

Through the 
Looking Glass

■	EXCEPTIONS  
My fifth graders were classifying sentences, and one 
of them asked, “Is Italy an adverb?” I responded, 
“No, it’s a country.” He said, “But it ends in -ly!”
—PAMELA CROW, Legacy Christian Academy, De Queen, AR

■	DON’T MUMBLE, DAD 
Our second-grade daughter was learning about 
metals in her science class, and her dad thought he 
would quiz her. “What metal conducts heat the fast-
est?” he asked. Her kindergarten brother responded 
in surprise, “I didn’t know ducks could eat metal!”

—ANONYMOUS, The Ambrose School, Meridian, ID

St. Stephen’s A
cadem

y,
Beaverton, O

R
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Amendment
2018 SPRING ISSUE, PG. 11

This photo shows Rockbridge Academy student 
Olivia August with then 5th grade teacher, Roy Griffith, 
who is now the current headmaster. The original caption 
identified him as Mike McKenna.

If you read about Olivia in our last issue, you can see her 
graduation photo in our Parting Shot section on page 39.

“High Enough” soars 
into the top twenty

The Gray Havens, guest per-
formers at last year’s Repairing the Ruins 
conference in Pittsburg, began 2018 on a 
high note—celebrating their first official 
Christian radio single. “High Enough,” 
featuring Christian hip-hop artist, Pro-
paganda, just reached #19 on The Hot 
Chart Christian music website. At the 
time of this printing it was still climbing!

8      The Classical Difference 

READ MORE: 
	ClassicalDifference.com/GrayHavens

■ LETTERS & NOTES

LETTERS 
& NOTES

Interested in learning more about what’s going on in Canada and the 
classical Christian movement there? In the last issue, Scott Masson, associ-
ate professor of English literature at Tyndale University College and found-
ing board chairman of Westminster Classical Christian Academy in Toronto, 
shared some insights in his article “Foreshadows of a Brave New World.” 
Hear more from Scott Masson at ClassicalDifference.com/BaseCampLive.

LISTEN NOW TO PODCAST & SHOW
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I have five boys, and you know what I want them to study 
in college? Liberal arts. How many massive, well researched 
studies will it take to prove to even the most techy people 
that the broad, interdisciplinary, critical thinking, and *hu-
man* skills gained there—skills necessary for living as free 
(“liberal”) people—far outstrip the narrow set of technical 
information (that is perpetually going out of date) provided 
by most specialized degrees?

“Project Oxygen shocked everyone by concluding that, 
among the eight most important qualities of Google’s top 
employees, STEM expertise comes in dead last. The seven 
top characteristics of success at Google are all soft skills.” 
Liberal arts skills, in other words.

—Hannah Grieser, from FaceBook, 
Parent and TCD Designer, Logos School, Moscow, ID

READ MORE HERE → 

LETTERS & NOTES ■

Educating the Heart  
and the Mind 

We have re-vamped our Teacher Training to include new 
PRACTICUM sessions that will help you move The Seven 
Laws of Teaching off the pages into the act of teaching. 
Engage. Interact. Discuss. Practice. Register today! 

 
www.rockbridge.org/teacher-training   

This was just what I needed to remind  
me of why I love classical Christian schooling. I am  
coming away with new energy, refreshed to start 

putting these things into practice. 
 

—conference attendee 

A truly practical education

THE CLASSICAL DIFFERENCE  
WANTS TO HEAR FROM YOU!

Share PHOTOS, STORIES,  
ARTWORK, or QUESTIONS  

at ClassicalDifference.com/submissions.
We rely on our audience to provide 

content, so go ahead, SHARE!

HAVE SOMETHING  

TO SAY?
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■ NEWS

A Google study made 

headlines with its answer 

to the question, “What 

makes a good employee?”  
 
Similar results have been reported 
by other studies as well. But the most 
credible support for these conclusions 
is simple. It’s called common sense.

The Washington Post summarizes 
the Google study results.

Project Aristotle, a study re-
leased by Google this past spring, 
further supports the importance 
of soft skills even in high-tech 
environments … A recent survey 
of 260 employers by the nonprofit 
National Association of Colleges 
and Employers, which includes 
both small firms and behemoths 
like Chevron and IBM, also ranks 
communication skills in the top 
three most sought-after qualities 
by job recruiters.

This is a position long held 
by classical Christian educa-
tors, who anchor their pro-
grams in rhetorical training. 
As Dorothy Sayers famously 
says in her essay “The Lost 
Tools of Learning”:

Is it not the great de-
fect of our education to-
day … that although we 
often succeed in teach-
ing our pupils “subjects,” 
we fail lamentably on the 
whole in teaching them 
how to think? They 
learn everything, except 
the art of learning.

Classical Christian education, fol-
lowing the Western tradition of mas-
tering ideas, and taking every thought 
captive to the Lordship of Jesus 
Christ, could turn this around. Today, 
our country’s schools teach STEM as 
though it will save us from econom-
ic doom while they shun the study 
of ideas as impractical gibberish. We 
need to refocus school on ideas. 

Today, our schools push out liter-
ature in favor of textbooks that teach 
stuff. We need to restore the moral 
imagination of our children through 
great stories. 

Today, our schools create subject 
buckets of disconnected knowledge. 
We need to teach all things as an in-
tegrated whole, pointing to the unity 
they have in Christ’s kingdom. We 
need to teach our children to think 
and communicate and achieve in a 
constantly changing world where 
technology is just a tool and the focus 
is on a life well-lived. That’s success. 

Google “Good Employees”
You might be surprised what you find.

GET THE FULL STORY
See all citations at
ClassicalDifference.com/ 
2018-summer

Project Oxygen shocked everyone by concluding 
that, among the eight most important qualities of 
Google’s top employees, STEM expertise comes 
in dead last. The seven top characteristics 
of success at Google are all soft skills: being 
a good coach; communicating and listening 
well; possessing insights into others (including 
others’ different values and points of view); 
having empathy toward and being supportive 
of one’s colleagues; being a good critical thinker 
and problem solver; and being able to make 
connections across complex ideas ...
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2018 CONFERENCE
FRISCO, TX • JUNE 21–23

HIS TRUTH 
ENDURES to ALL
GENERATIONS

THE NATION’S LARGEST COMMUNITY OF CLASSICAL 
CHRISTIAN EDUCATORS, SPONSORED BY THE ACCS

Visit our website at 2018.RepairingtheRuins.org to plan your experience! 
9 + YOU: SAVE $400 WITH OUR GROUP RATE OF $230 EACH 
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$10,000 SCHOLARSHIPS 
TO CLEMSON UNIVERSITY

Lyceum Scholars
at Clemson University, SC

A “Great Books” approach to studying 
the history of liberty, capitalism, 

the American Founding, 
and moral character. 

For more information 
about this unique liberal arts education:

www.Clemson.edu/Capitalism/Lyceum.html 
Lyceum@Clemson.edu



12      The Classical Difference 

Fresh from the halls of a premiere 

college prep school in Atlanta, a young 

Howe Whitman headed to Princeton.   
 
From there, doors were opened to Wharton where he went 
on to get his master’s degree. He ended up back at Prince-
ton and, as a Christian, became involved with campus min-
istry. His two kids were five and three. Life was comfortable 
and predictable. The path that began on Whitman’s first 
day of kindergarten decades ago had led exactly where it 
was supposed to.

Today, Howe Whitman sits at a desk in the shadow of 
Princeton University. His current occupation could hardly 
be more at odds with his alma mater. He talks about un-
conventional topics, like the history of ideas, the education 
of the whole person, and the pursuit of Truth. His office 
is modest, and shares space at a local Jewish Communi-
ty Center. His meetings invariably involve children. What 
reversed his status quo trajectory? It happened in one day, 
when his five-year-old told him something about life.

The conversation went something like this:

After talking with one of his pre-school bud-
dies my son said, “My friend said we should 
HATE our enemies.” I said, “Well, that is an in-
teresting conversation … were you talking about 
loving your enemies?” Somehow the Bible had 
come up and my son was confused. He finally 
summed it up, in his own five-year-old way, say-
ing, “It was just strange that the Bible came up at 
school. Sometimes I get my church plans and my 
school plans confused.”

I thought, “Wow!” Already, at such a young age, 
these two paths don’t meet in his mind. He is ar-
ticulating that a sort of dualism is the reality of 
his life. There is school—and there is church and 
spiritual. And it’s weird if they ever cross paths. 

My primary responsibility is to raise my chil-
dren in the nurture and admonition of the Lord, 
to help them to become disciples of Christ for 
their whole life, and to develop their gifts and use 
them for the Kingdom of God. If he thinks school 
(seven hours a day, 35 hours a week) has nothing 
to do with anything spiritual—that’s going down 
a path that is a little alarming.”

Howe began thinking more deeply about his own educa-
tion. He remembered, as a Princeton public policy major, 
reading Thucydides’ Peloponnesian War. Up to that point, 
he had only read current articles on those issues. Reading 
Thucydides, he had an epiphany—people have been think-
ing about these issues for a long, long time. He could have 
graduated with a degree from Princeton in public policy 
without ever having read anything prior to 1950 about the 

Princeton Grad 
Unhinged by a 
Five-year-old...
and what he did about it

The Wilberforce School, Princeton, NJ

■ HEADMASTER SPOTLIGHT
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way people for millennia have wrestled with the greatest 
issues and questions of human existence. 

None of his other schools had done much better. He came 
to this conclusion: Progressive education values what is cur-
rent and devalues what is past. It walks away from the richness 
of what makes education effective by gutting everything “old.” 

Valuing only what is “progressive” creates another prob-
lem. It tends to separate education from philosophy, spiri-
tual life, and faith. The hundreds of thousands of dollars his 
family had spent on the best private schools and universi-
ties seemed to have built nothing solid and lasting, because 
modern education is disconnected from what is truly im-
portant. It is incoherent. The five-year-old knew it. 

What was Howe’s reaction to this revelation? He began 
to seek the answer to this question: Where could he find 
deep, rich academics integrated with intentional Christian 
discipleship? The search led him to classical Christian ed-
ucation (CCE). In CCE he found the model for what he 
believed education to be. He would eventually cofound The 
Wilberforce School in Princeton, NJ.

According to Howe, “You have to be a little bit crazy to 
think you can add anything to the educational environment 
of Princeton. It’s an education town and education is the 
town idol. There are well-regarded public schools; well-en-
dowed, respected, independent private schools; expensive 
prep schools. And it’s a very post-Christian culture.”

But, with a sentiment to which many parents can relate, 
his kids made him do it. According to Howe, “Princeton 
used to do what we as classical Christian schools do now. 
That’s what’s so exciting to me about CCE. It is the recov-
ery of an education that, due to philosophy and progressive 
views of education, has been abandoned.”

 Parents often gasp when Howe tells them, “We are not a 
college prep school.” He goes on to explain:

The fact is, if you aim at human flourishing, if 
you aim at a rich, deep education, it goes beyond 
bubble tests and competition and job prepara-
tion. You actually get people who are better pre-
pared for the workplace, better prepared for col-
lege, and better prepared for life.

 
Howe often mentions his experience with his son.

We talk about integration of faith and learn-
ing, and the intentionality required to do that. 
Because during those school hours, formation 
is happening—not just intellectual, but spiritu-
al and character—whether we want it to or not. 
Parents realize they want their child to have an 
integration of faith and learning, rather than 
coping with a dualism where they do spiritual on 
Sundays and academic at school. That is a recipe 
for disintegration.

Each year gets more exciting for Howe. Four years ago, 
Wilberforce started its high school, and Howe has enjoyed 
the richness of the upper school program. Howe’s feelings 
echo those of many parents involved in CCE:

When I think about what our students are do-
ing and what I did in high school—even at a pretty 
well-regarded school—I think, “So much of what I 
did in school was a waste of time.” Classical educa-
tion is the education I wish I had. And it’s a privi-
lege that my children do. 

HOWE WHITMAN is cofounder and head of the Wilberforce School, 
Princeton, NJ.

The Wilberforce School, Princeton, NJ
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■ HEADMASTER SPOTLIGHT

To limit decision fatigue, we’ve listed a selection of the 
most popular board games here. Pick a night for each. Or 
find a favorite you all enjoy, so you don’t mind when your 
kids ask you to play over and over. 

YOUNG KIDS

OLDER KIDS AND ADULTS

Winners
•	 No Stress Chess
•	 Richard Scarry’s Busytown
•	 Eye Found It
•	 Sorry!

Honorable Mentions
•	 Connect Four
•	 Candyland
•	 Battleship

Winners
•	 Ticket to Ride
•	 Settlers of Catan
•	 Dominion
•	 Ravensburger Labyrinth
•	 Rummikub
•	 Pandemic

Honorable Mentions
•	 Chess
•	 Risk
•	 Trivial Pursuit
•	 Blokus
•	 Stratego
•	 Apples to Apples
•	 Carcassonne
•	 The Game of Life

[... Continued from page 7]

FIND LINKS TO ALL WEBSITES 
at ClassicalDifference.com/Games.

These lists are based on data 
from several websites that rank 

board games solely by user 
votes. We stayed away from 

rankings on opinion websites, or 
websites with a particular bent, 

such as “games that teach logic” or 
“games that ruin friendships” (yes, 
they have those). 

Data was gathered from The 
Strategist, Amazon, and Ranker. 
The Winners list includes only 
those games that appeared on at 
least two out of three sites, start-
ing with the most popular. The 
Honorable Mentions are the 
top listings from each site (not 
included on the Winners list).

The Connection
QUESTIONS ARE ONE THING, ANSWERS 
ARE ANOTHER. HOW EXACTLY DID 
HOWE’S QUESTIONS LEAD HIM TO 
CLASSICAL CHRISTIAN EDUCATION?

During the time Howe was seeking a better educational phi-
losophy, his sister was also searching for something different 
for her 1st grade son. While enrolled at the same prep school 
that Howe and his sister had both attended, her son was diag-
nosed with ADHD and prescribed Ritalin. When she expressed 
her uncertainties, a friend told her about her own son’s similar 
story and how he was currently thriving without medication at 
a classical Christian school.

Howe’s sister enrolled her son in a classical Christian school. 
In second grade, Howe observed that the school placed an 
emphasis on habits and engaged in activities where students 
learned to attend to a subject. There were small classes. Ex-
pectations were clear. He flourished, becoming one of the first 
graduates from the school.

Not only did the student flourish, but the family was sur-
rounded by a community of people who were like-minded in 
seeking to integrate faith and learning. The community became 
a source of renewal for their faith. 

As time went on, Howe learned more about CCE and eventual-
ly dedicated himself to providing Princeton with a classical school. 

Howe has seen over and over again students and families re-
newed—families who came just to “check the box” of a good ed-
ucation find out that education is far bigger than they thought. 
While Princeton, NJ, is a different part of the country, with per-
haps a different set of needs and expectations in the minds of 
parents than in other places, the solution is still the same.

This article is excerpted from an interview of Howe Whit-
man, “The Princeton Graduate Unhinged by a 5-Year-Old,” by 
BaseCampLive. Hear the complete interview at ClassicalDiffer-
ence.com/BaseCampLive.

LISTEN NOW TO PODCAST & SHOW
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The first indication of trouble was the burglar 

alarm. Earlier, Leslie Collins, Head of School at 

Covenant Academy, had received a text indicating 

a power surge. During a hurricane the magnitude 
of Harvey, this is to be expected. A burglar alarm is not. The texts kept coming, 
indicating movement in room after room. That’s when she knew, “Harvey had crept 
into our classrooms and was destroying our building inch by inch.”

As soon as the unprecedented rain pouring over Houston slowed, a board 
member picked Collins up in his truck to assess the damage. The school’s court-
yard, usually filled with green grass and joyful students, was filled with water to 
the edge of the concrete. They sloshed through each room in shock and arrived 
at the front hall to find that several families had already come to check on their 
beloved school. “What should we do now?” they asked.

In any Christian community, our response to tragedy—death, loss, damage, 
or fear—is as a people set apart. In that moment, Collins was reminded that in 
Christ we are victors. “The whole city was in crisis. I was cognizant of the fact 
that we were going to get through this together and it was going to be different. 
God’s providence gave us this circumstance. We would live IN this moment, not 
hurry up and get over it. We were going to lean into it, not away from it.”

DEMOLITION
Up to this point, Covenant had been in session for two days, Thursday and 

Friday, with Friday hosting House inductions. What would they do come Mon-
day? They would learn something new—building demolition.

 A CLASSICAL
SCHOOL 
RESPONDS TO

HARVEY

Harvey entered as a 
burglar and left us 

with a stronger and 
better community. 

—LESLIE COLLINS
Head of School, Covenant 

Academy, Houston, TX

16      The Classical Difference 
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Several weeks prior, Leslie 
had completed Incident Com-
mand System training through 
FEMA, and had required similar training of all faculty. The training outlined ex-
pectations for how to respond to possible school disasters. The moment the first 
group came together immediately following the hurricane, a chalkboard was 
cleared and became command central. Objectives written. Teams created. Duties 
assigned. Collins used almost everything she had learned. They got to work.

They worked 9 am–7 pm every day for five days to clear the building. Hun-
dreds of people came to help from all over the state and country, many of them 
unknown. “I don’t even know how people knew about us. God would lead them 
to our website, or they would hear through connections. People came to be the 
hands and feet of Jesus. They were assigned teams immediately and given clear 
objectives. We were even able to send some people off campus to help our fam-
ilies whose homes had been damaged.” 

The kids were active participants in the demo. According to Collins, “The 
only reason we got it demoed in five days is because kids were involved. They 
were tearing up, organizing trash piles, sweating, dripping, exhausted. Many of 
these kids understood for the first time in their lives what it was to have this type 
of hardship and move on.”

Once everything was demolished, the drying began. It was a logistical feat to 
position fans, hook them up, check circulation, “focus on the beams,” and sanitize 
everything. Processes were developed for an additional new skill set no one ever 
wanted—flood mitigation. 

CONTINUING EDUCATION
Their school building had weeks of drying and refinishing ahead. While oth-

ers halted classes, Covenant continued learning.
Through family connections they found a temporary home at, appropriately, 

the Alamo. This reproduction was located a close one mile north of the school 
building, and became the backdrop for their theme of “leaning in.” Leslie shared 
her initial vision with her students.

When people say, “Remember the Alamo” they mean, “Don’t let that 
happen again.” We need a different mindset—lean in and move on. God’s 
providence has given us this circumstance. We will live IN this moment, 
not hurry up and get over it. We will relish the opportunity we have to 
build community. This won’t define us. We are victors, not victims. We 
need to be intentional about this.

A GOOD STORY
CCE believes deeply that literature makes us more human. Collins wanted to 

provide stories the kids could use to bring healing and perspective to their sit-
uation. “The process of experiencing literature together can offer great wisdom 
and help. We can connect with people who lived in the past and whose lives 
were often more difficult.”

The House system made this time much easier. Each House was subdivided 
into upper and grammar school age groups, as they read books that reflected a 
response to a struggle. Booker T. Washington’s Up from Slavery was read by the 
upper school. They selected this book because he refused to be a victim as he 
worked to rebuild the south. 

While at their temporary location, art projects 
were designed to help students process the 
devastation they saw in their city and school. 
	 To see more artwork by the Cov- 
	 enant students, visit ClassicalDif- 
	 ference.com/harvey.
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Lamentations 3:22 tells of God’s steadfast love.

This was both an individual and collaborative art 
project. Isaiah 43:2 is shown in the artwork when 
all pieced together.

Each hand is a symbol of a student who helped 
to demolish the school and carry out debris. 
On their hand, the students drew “how they 
helped” and “what they witnessed.”

“The Alamo” became the school’s temporary home.
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In the grammar school, they read The Lion, the Witch, and the Wardrobe be-
cause of the themes of loss and courage, displacement and rebuilding. Although 
the wartime aspect of these stories is not what most people remember, the Cov-
enant students related to these ideas.

According to Collins, the literature was not only helpful at the time, but provid-
ed a way back to these issues throughout the year. When they returned to campus, 
“rhetoric students would refer to Booker T. Washington and doing hard things in 
their chapel talks.”

Art instruction was focused on providing opportunities for students to pro-
cess what they saw and illustrate the Scripture that was sung, read, and recited. 
Students told their Harvey story and reflected on God’s faithfulness in the storm.

LITURGY
Liturgy and chants are both aspects of CCE that became even more import-

ant in the midst of uncertainty. Collins distinctly remembers thinking about 
the importance of ordering their days. “Our liturgy was full-orbed. We incor-
porated all the senses in bringing about restoration. In fact, I would say the 
only sense we did not incorporate was smell.”

Covenant’s music director selected “How Firm a Foundation” to be the 
“Hymn of the Month” and they sang all verses together at the beginning of each 
day. This was followed by a short, theme-based talk.

Next came the “Character Call-out” written by Collins for their unique situ-
ation. Their theme—lean into hard things—became the backdrop to every dis-
cussion that would follow as part of literature or history during the remainder 
of the day. Socratic discussions—another foundational component of CCE—
became more meaningful.

Various Scriptures were read daily, always beginning with Isaiah 43:2—
”When you pass through the waters, I will be with you; and through the rivers, 
they shall not overwhelm you; when you walk through fire you shall not be 
burned, and the flame shall not consume you.” (ESV) This was both spoken and 
sung together.

COMMUNITY
Within houses and small groups, they did team-building games intended for 

both community building and fun, as many of these kids were dealing with 
trauma, fear, and loss outside the classroom. 

Dancing was brought into the curriculum. Collins believes that, done the 
right way, “dancing is an important aspect of community. It intensifies relation-
ships, and brings joy.” Their Hymn of the Month allowed them to “get a little 
blue-grassy” and turned out to be perfect for learning the Virginia Reel.

DISCIPLESHIP
Classical educators realize they are primarily discipling souls. This becomes  

more difficult when dealing with situations beyond their own experience. 
Calling on a respected Christian counselor, Keith McCurdy, Collins helped 

her faculty process the situation so they could disciple their students. “He was 
essential to helping teachers to be instruments of healing. In every interaction 
with the kids, it helps if teachers are unified in approach. The teacher has to 
know the truth in order for the students to be taught.”

According to Collins, “Every Christian was deeply encouraged by the evi-
dent work of the Holy Spirit in the midst of tragedy.” At times it felt like a “well- 

■ HURRICANE HARVEY
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orchestrated three-ring circus. Every day we’d finish the day 
and say, ‘OK, we’re going to make this change and do this and 
that.’ And then I would email teachers. We rolled with it. It was 
an incredible feat of administration on behalf of all our staff.”

The students are doing well. They still get a little nervous 
when it rains.

REBUILDING
While students attended school at the Alamo, donations 

of money and time continued to pour in. 
Over $10,000 was raised on Covenant’s website dona-

tion page alone. Schools, individuals, and organizations 
sent checks during the next several months totaling over 
$200,000. An anonymous donor connected with nearby 
Grapevine Christian School gave another $100,000, saying, 
“Because we know what it’s like to survive a flood. We know what you need and 
you need money right now. We want to leverage our gift by asking the school 
to match it.” They raised an additional large sum from the Grapevine Christian 
School community in just one day.

Another nearby school, Brazos Christian, brought a van full of people and was a 
significant labor force. Covenant Christian School in Indianapolis sent a group of 
11th grade girls who “worked their fingers to the bones” putting Covenant’s library 
back in order. North Cobb Christian School sent a team to encourage our teachers 
with hand-written cards for each and every faculty and staff member. Their student 
council donated $1,000 to our student council with the provision that the money 
would be spent only on something fun. Donations of furniture, supplies, books, and 
even kitchen equipment came from individuals, churches, and schools. Churches 
supplied food and shelter not only for locals but also for those who came to help. 
Many sister CCE schools helped as well. They were overwhelmed by the kindness 

of others and inspired by their example. 
In five weeks, they were back at their school. 

Covenant believes that, if anyone kept track of 
these sorts of things, this would be a record.

The Covenant community returned with 
a new-found love for walls, floors, and bath-
rooms. But, that’s all they had. They learned 
a different way of continuing to lean in. The 
refinishing was not complete until their first 

open house in late October. It was a tough deadline, but as Collins said, “We 
were determined to at least look civilized. We were not going to be the school 
that looks like it’s not going to make it.”

Collins appreciates the city’s mantra,“Houston Strong.” She recalls, “In other 
tragedies like this, I’ve seen people respond as victims. People need to not be 
victims. Houston refuses to do that, and it makes me proud to be from Houston.”

And she believes more firmly today in her mission. 

The essence of classical Christian education is that we are not defined 
by what happens but by how we respond, and we want to learn to respond 
in all situations with truth, goodness, and beauty. Our identity in Christ 
allows us to be more than someone who endures; we are more than con-
querors. CCE is about understanding who you are in Christ. 

But thanks be to 
God! He gives us the 
victory through our 
Lord Jesus Christ.

—1 CORINTHIANS 15:57

HURRICANE HARVEY ■
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Back in 1981, Logos School opened its 

doors with 18 students. It would become 

one of the first ACCS schools and start a na-

tionwide movement. An early alumnus of 

Logos School, Nate Wilson credits that day  
 
for starting him on the path to a career as a successful cre-
ator of both books and films. His most recent work, the na-
ture documentary The Riot and the Dance, was released in 
theaters across the country. We asked Nate a few questions 
about work, imagination, and classical Christian education. 

❶ Describe the impact classical 
Christian education (CCE) has had 
on your career as an author.

I couldn’t possibly describe my career as an author with-
out my K–12 CCE experience at Logos School (in Moscow, 
Idaho), as well as my undergrad at New Saint Andrews Col-
lege. I’m in the business of imagination, but I can’t imagine 
what my brain would be like without Latin and logic, an-
cient history and mythology. The education I received so 
thoroughly shaped my imagination and linguistic abilities, 
that not one of my books would exist without it.

 
❷ How valuable are stories?

Stories catechize imaginations and impulses. Reading 
classical literature in high school gave me a glimpse into 
another (and quite fantastical) perspective on the world. In 
college, as my worldview expanded and integrated various 
points into one cohesive whole, it dawned on me that Ho-
mer’s perspective on reality might have been accurate at that 
time. Or, at the least, more accurate than the way we mod-
erns project our materialistic atheism back onto that time. 

Reading Homer taught me how the ancients read the 
world around them. Our stories do the same. What do we 
yearn for? What do we love and honor and desire? Our 
stories reveal everything about us culturally because they 
both shape our loves and loyalties and bestow cultural 
honor on certain things and condemnation on others (just 
like Homer and Virgil and Ovid did). All this to say, sto-
ries are the Walter Mitty-like daydreams of a culture. And 
what says more about your desires than your daydreams? I 
value stories as both the portraiture and the leadership of 
a culture’s dreams.

 
❸ How did CCE instill a sense of wonder?

The classical model does not intrinsically instill wonder 
in any way. But a truly Christian vision of the world that 
doesn’t provoke wonder, isn’t Christian at all. The breadth 
of a classical curriculum, mediated through distinctively 
Christian instruction, should kick down the walls of mod-
ernism and materialism that restrict the imaginations of 

Author & Film Director N.D. Wilson
How school gave him an unfair advantage

■ ALUMNI PROFILE
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students in our own time and place. And that is what hap-
pened to me. How could any of us see God’s incredible art-
istry in every facet of reality, and within every educational 
discipline, and not be filled with wonder?

 
❹ Is the value of CCE primarily for those 
already literarily inclined? Is there any benefit 
for those who are more analytical and STEM-
driven? Can it really be for everyone?

We aren’t prophets, and we don’t do student palm-read-
ing. The goal of CCE educators and schools should be to 
prepare students for their futures, wherever those futures 
might take them. Becoming broad and versatile humans 
will benefit any student, regardless of their future calling. 
I might offend some people here, but trying to let the pro-
clivities and gifts of a particular student govern or guide 

the subject matter of their 
course of study is the height 
of parental and educational 
folly. We should be growing 
strengths, but constantly tar-
geting weaknesses. Imagine 
having a child with a partic-
ularly large nose, and after 

some discussion with experts, deciding to focus entirely on 
trying to grow that nose larger. The example is farcical but 
fair. STEM-driven students particularly need to be pushed 
and grown with literature and history and rhetoric, just like 
the more literarily inclined need to be pushed with STEM. 
The timid need sports, the jocks need the life of the mind, 
and so on. All of us are made in the image of God and need 
to work to image Him as broadly as we possibly can.

 
❺ Tell us about the intention 
behind The Riot and the Dance.

For far too long, we have let the materialists be the cura-
tors of God’s work in our culture. They might film things 
beautifully, but they do so while proclaiming that every-
thing we are gazing upon is completely meaningless and 
came into being without an artist of any sort. Our goal for 
this production was to do the exact opposite—to celebrate 
creation and its meaningfulness as the work of our divine 
Father. Of course, we wanted to honor Him both with 
our words and with the cinematic quality of our work. It 
has brought us a great deal of joy, traveling His world and 
touring His living museum with an eye to bring back what 
we captured for Christian families who want to know their 
Father better through bearing witness to His works. 

I’ve also been thrilled by how many people assume that 
we didn’t capture these images ourselves. We’ve been asked 
a number of times how we were able to license so much 
great footage (from assumed secular sources). The answer: 
we didn’t. We chased these things ourselves and learned a 
great deal about our Father in the process.

 ❻ What role did your education play 
in the development of this film?

CCE played no direct role in the making of this film. But 
indirectly, the role is immeasurable. How does one extract 
one’s education from one’s work? Our crew was primarily 
made up of graduates of Logos School in Moscow, Idaho. 

ALUMNI PROFILE ■

A CINEMATIC
CELEBRATION
OF CREATION

NATIONWIDE
THEATRICAL

EVENT

MARCH 19

ACCS ALUM

A NEW FILM FROM

N.D. WILSON

SEE THE TRAILER & F IND YOUR THEATER
AT  R IOTANDTHEDANCE.COM

#RIOTANDTHEDANCE

Find more about N.D. Wilson and his latest book, 
Outlaws of Time: The Last of the Lost Boys,  
at ClassicalDifference.com/NDWilson.

How does one 
extract one’s 

education from 
one’s work?
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Join us July 10–13, 2018, at Logos School in Moscow, Idaho, for four days 
of training and encouragement from seasoned experts and fellowship with 
other classical and Christian educators. 
2 plenary sessions and 12 workshops to choose from each day.
Plenary Speakers: Douglas Wilson, Matt Whitling, Rebekah Merkle,  N. D. Wilson, Toby Sumpter
Workshop Tracks: Grammar (Elementary), Logic & Rhetoric (Secondary), Administrative & Board
Learn More: Visit LogosSchool.com/news-events/teacher-training or call 208-882-1226.

Group discounts are available for four or more registrations from the same school.

LOGOS SUMMER 
TRAINING
For Teachers, Administrators, 
and Board Members

T H E  2 4 T H  A N N U A L

And every single producer is currently involved in CCE in 
some capacity. So, CCE shaped the people who shaped the 
film—from my own writing and direction, to camera oper-
ators, to sound capture, to production, to the initial editing.

 
❼ What would you tell parents 
about CCE, and what would you 
tell a disgruntled student?

 
I would tell parents that CCE should not be approached 

as a great way to get college scholarships and that no CCE 
school should be treated as a prep school. We are not feeder 
programs for institutions of higher unbelief. Our children 
and students should be striving to better love and image 
God with all their hearts, souls, bodies, and minds. The op-
portunities and disciplines of CCE provide fantastic oppor-
tunities to do just that. 

But CCE also gives students something valuable to 
squander. In a very real way, I think of every CCE grad as 
a trust-fund kid. What will they do with it? Do they com-
prehend what they’ve been given? Are they going to slack 
off and waste the educational wealth they’ve received? 

Or are they going to break a sweat and consciously serve 
God with it? 

Our culture has fallen so far that CCE grads have a bit 
of an unfair advantage. Which means that we can slack off 
and still win sometimes. But that’s not what God wants 
from us. As for the disgruntled student: Oh, cry me a river. 
Suck it up and read Classical Me, Classical Thee, written by 
a CCE grad (my older sister, who also happened to be the 
impetus for the entire CCE movement). 

“Our world is more WONDER-filled than you realize!” 
Hear from N.D. Wilson himself in this interview about his re-
cent film. Visit ClassicalDifference.com/BaseCampLive.

LISTEN NOW TO PODCAST & SHOW
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We study theology for life. Reformation Bible College believes that classical Christian education, which has 

produced some of the fi nest minds in our history, prepares you to excel in life by fi rst knowing God and then 

understanding how to think critically from a Christian worldview. Find out how our two majors can be tailored to 

help you lay a fi rm theological foundation that allows you to succeed, no matter your chosen career path.

Contact our Admissions team at admissions@reformationbiblecollege.com to start your application today.

ReformationBibleCollege.org | 888.RBC.1517
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St Mary’s College: the Home of Christian Theology at 
the University of St Andrews, Scotland, since 1537
– a theological community at the heart of a leading research university

• Undergraduate degrees in Theology and in Biblical Studies
• Master’s and PhD courses with leading scholars such as N T Wright

www.st-andrews.ac.uk/divinity The University of St Andrews is a charity registered in Scotland, No: SC013532

• BA IN LIBERAL ARTS & CULTURE
• CERTIFICATE OF MUSIC
• MA IN THEOLOGY & LETTERS
• MFA IN CREATIVE WRITING 
• MST AND GRADUATE CERTIFICATE  
   IN CLASSICAL CHRISTIAN STUDIES

BACHELOR’S & MASTER’S DEGREES:
BUILDING CULTURE • FIGHTING FOR TRUTH

APPLY NOW at NSA.EDU
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■ DOWN THE HALLWAY

ISAAC HARMON  
Grade 2 
Haw River Christian Academy 
Pittsboro, NC

This Van Gogh reproduction was drawn in pencil and 
colored with soft pastel on heavy paper for 2nd grade art 
class. Photo by ACCS president David Goodwin.

BELLA SHALALA 
Grade 8 
Sandhills Classical Christian School 
Southern Pines, NC

According to art teacher Susan Baer, this chalk pastel 
landscape was inspired by the work of American master 
Wolf Kahn.  After observing realistic landscapes and pho-
tographs from nature, Bella’s goal was to explore texture, 
space, color, abstraction, and mood using simplified shapes 
and arbitrary color.

DOWN THE HALLWAY
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Brighten  
our walls!

We like to fill our hallway with stu-
dent art, poetry, essays, short stories 
and other good works. Send your 
submissions to ClassicalDifference.
com/submissions. Published student 
works earn a $10 Amazon gift card for 
purchasing classic books. Or crayons.

SARAH CHUCHUTA 
Grade 9 
Cary Christian School 
Cary, NC

After completing a series of lessons 
on portraiture, Sarah was asked to 
create a self-portrait in which she was 
breaking out of a wall of her choosing. 
She chose to create this graphite draw-
ing for the assignment. Submitted by 
art teacher Alexis Booth.

DOWN THE HALLWAY ■

DOWN THE HALLWAY

My Hiding Place
I scramble as he counts to 10
To where my hiding place has been.
I get there on the count of 9.
Nails poke and scratch me like a pine.
It smells of dust and real old paint.
I will not utter one complaint.
I sit there waiting for a sound
Huddled on the concrete ground.
Soon I hear it! There they are!
Now they can’t be very far!
I hold my breath till I might burst.
They say, “I bet I’ll find her first!”
Oh no! I think I’m going to sneeze!
I’ll be seen if not at ease!

If I move my head, I’ll bang it!
If I move my foot, they’ll see it!
Oh, what am I going to do?
Soon I’m going to achoo!
(sigh) I hear them trot away.
Finally I can sneeze, hooray!
Have they given up just yet?
They’ve probably gone upstairs, I’ll bet.
Like a turtle out of its shell,
I crawl out feeling pretty swell.
They couldn’t find me! I was great!
So I stand up very straight.
Upstairs I go, and tease I will.
I don’t like sitting so very still.

ABBEY HELMUS 
Grade 6 
Providence Christian Academy 
Lansing, IL

This poem was written as part of a descriptive writing unit in 5th-6th 
grade composition. Students were asked to incorporate sensory imagery, 
specific details, and a simile while writing about a childhood experience. 
Submitted by teacher Kim Darling. 
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BY JOE GERBER

More than anything else, we want our 

children to live the good life. That usual-

ly means a good job, a happy family, and  
 
a robust faith. Our greatest fear is making decisions that 
will limit their future. Sometimes we latch onto academic 
success as the most predictable path to success.

 In I Corinthians 12:21–23, Paul instructs the church 
about the necessity of diverse membership within the body 
of Christ. Our modern view of education is often opposed 
to this principle—and consequently puts great pressure on 
parents to make sure their kids measure up. First, we par-
ents need to remove fear as the basis for our decisions. Sec-
ond, we need to free ourselves from false ideas about value, 
purpose, and happiness.

 
WHEN IS IT HELPFUL TO 
HOLD A CHILD BACK? 

Not all kids are the same. Today, though, to argue that all 
students do not have equal abilities is to violate the mod-
ern, secular creed of “egalitarianism.” Our culture values 
sameness, and is willing to go to great lengths to get it. God 
created every individual as just that—an individual—not 
an automaton with the same brain as the student at the 
desk next to him. We must value God’s diverse order of 
gifts that exist in the body of Christ.

 A different level of academic success does not mean a 
student needs to be held back. A student may not be an 
“A” student, but has been given a unique set of gifts from 
God that should be cultivated and ultimately used for His 
glory and for the purpose of cultural renewal. I repeat, this 
student does not need to be held back.

 However, as a ninth-grade teacher, I have seen situations 
in which a student being held back for a year was the best 
decision that a parent could make. Being sensitive to chil-
dren’s needs at a young age can make a significant differ-
ence in their future experience at school. 

When I taught fifth grade, I had a student we will call “Tom.” 
Tom was one of my best, brightest, and most Christ-like stu-
dents. He was a natural leader. So far so good. After meeting 
with Tom’s mom during a parent-teacher conference, I dis-
covered that he had presented with significant social and aca-
demic struggles when he first began school. You see, because 
of where Tom’s birthday fell, he started school as a very young 
five-year-old. After second grade, the decision was made to 
hold Tom back a year. This decision changed Tom’s whole 
experience in the classroom with his teachers and peers. I 
was shocked when I heard this story. It was difficult for me 
to imagine Tom as a kid struggling socially and academically 
because my experience with him was so positive. 

And the eye cannot say to the hand, “I have no need of you;” 
nor again the head to the feet, “I have no need of you.” No, much 
rather, those members of the body which seem to be weaker 
are necessary. And those members of the body which we think 
to be less honorable, on these we bestow greater honor.

I Corinthians 12:21–23 (NKJV)

	 In the previous issue, we discussed learning disabilities 
 	 in more depth. To view resources, ways in which CCE 
can help, possible accommodations, and success stories, vis-
it ClassicalDifference.com/LD.

■ CULTURE GRIP

Should We Be Afraid to 
Hold a Student Back?
Bringing honor to all in the classroom

The Ambrose School, 
Meridian, ID
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If the following three characteristics apply to 
your child, it might be a good time to talk with 
the teacher or administration to help sort through 
possible underlying causes for these struggles, and 
to identify whether or not an extra year might help.

• Younger than the majority of other classmates
• Significant academic struggles
• Significant social struggles
Trust your teacher’s opinions regarding your 

concerns. It may be that your concerns are not 
being observed by the teacher in the classroom. 
Some students will struggle academically more 
than others, regardless of their grade placement. 
And, that is okay. 

 WHAT ABOUT KIDS WITH 
LEARNING DISABILITIES?

 Students with learning disabilities might be 
greatly helped by an extra year of growth and de-
velopment. Kids never “overcome” true learning 
disabilities. Some diagnosed learning disabilities 
can be overcome in the sense that a child can out-
grow certain limitations. Most learning disabili-
ties, though, require a child to learn to strategize 
or cope rather than to overcome. Any discussion 
of learning disabilities is fraught with a diversity 
of opinions about the causes and definitions. It’s 
fair to acknowledge that, in a fallen world, strug-
gle and difficulty are inevitable.

 Classical Christian education (CCE) is espe-
cially suited to care for students who struggle to 
learn. The classical classroom is not primarily a 
place of acquiring information. It is primarily a 
place of virtue formation. When the classroom is 
oriented around love of God and, through God, 
a love of the good, the door for students with a 
diversity of challenges and disabilities is swung 
wide open.

 Teachers and parents alike would do well to 
remember that students with disabilities are very 
often the students who are examples to their 
peers of fortitude, or what C.S. Lewis referred to 
as the ability to “stick it” under discomfort. He 
said that “guts” is probably the closest English 
synonym. The students who have challenges that 
exceed that of the average student teach fortitude 
through their lives of learning to fight the good 
fight through a difficult life well lived. 

JOE GERBER is a teacher of ninth grade humanities at The 
Ambrose School and former licensed master social worker for 
at-risk youth.

CULTURE GRIP ■

A Philosophy with Consequences
Replacing “egalitarianism” with compassion and wisdom

Paul reminds us in I Corinthians 12:21-23 that God has rightly blessed his peo-
ple with a diversity of gifts. When applying this principle to the classroom, teach-
ers and parents must reject the modern notion of egalitarianism which states that 
all kids are the same and any unequal results in their academic achievements are 
therefore a fault of the curriculum, the teacher, the school system, or, if all else 
fails, society itself.  

One of the least egalitarian of American poets once condemned these ideas 
with the following words:

We know all men are not created equal in the sense some people [mod-
ern educators] would have us believe—some people are smarter than others, 
some people have more opportunity because they are born with it, some men 
make more money than others, some ladies make better cakes than others—
some people are born gifted beyond the normal scope of men.

This is not the argument made by an eighteenth-century Virginia gentleman or 
French aristocrat. This conclusion is drawn by Atticus Finch in his closing state-
ment during the trial of Tom Robinson in To Kill a Mockingbird. 

He goes on to argue that our modern attempts to equalize educational outcomes 
make “the children left behind suffer terrible feelings of inferiority.” The unspoken 
message—that a person’s value is determined by attainment of knowledge, the abil-
ity to ace tests, and the level of conformity—puts tremendous pressure on kids and 
focuses their attention on meaningless pursuits that ultimately deflate. Atticus is 
arguing against the pragmatist prophets of the nineteenth and twentieth centuries 
who so radically transformed the way Americans think about education today.  

The most difficult conversation I ever have with parents in 2018 is when I need 
to inform them that their child is not the next Einstein. But the biblical story has 
never been a story of equality of results or equality of gifts. When equality is dis-
cussed in Scripture it is almost always in reference to our fallen condition, God’s 
love for his church, and the call of the gospel to all people of all nations. 

In our CCE schools, we must boldly proclaim the truth that all men are not cre-
ated equal—at least in the sense of intellectual capacity. We of all people should 
never forget that pursuing excellence to the best of our abilities will look different 
for everyone; that truth, goodness, and beauty are not measured by grades; and 
that in God’s economy a lazy “A” student may well be considered less honorable 
than the hard-working “C” student sitting next to him.

Seattle Classical Christian School, Seattle, WA
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From large organizations, to individual 
schools, to a single pastor—people are 
finding a way to bring education to those 
who need it most. In this issue, learn 
about Rafiki, an organization dedicated to 
grassroots education throughout Africa. 

WHAT DOES SOCRATES HAVE 
TO DO WITH CLEAN WATER? 

Karen Elliott of Rafiki Ministries gives us an answer:

“In 2000 the Kaduna riots broke out 
in Nigeria. Conflict turned to violence 
at the introduction of sharia law when 
the majority non-Muslim population re-
sisted. At the time, a young boy named 
Fidelis lived with his mother, father, and 
sister in a small village. One day a group 
of tribal Muslims attacked their village. 
Fidelis watched in horror as the assailants 
cut down both his mother and father. In 
desperation he fled to his house, jumped 

into a large water vessel—which happened to be emp-
ty—and hid inside for several hours until the assailants 
left. He finally emerged from his hiding place, only to 
find the lifeless bodies of his parents.

Through the sovereignty of God, Fidelis was brought 
to Rafiki.” 

Rafiki Africa Ministries operates villages throughout Afri-
ca. Each village includes an orphanage, preK–12 school, and 
teacher college centered around classical Christian education.

 For 33 years, Rafiki has worked to help 
children know the love of Jesus and raise their 
standard of living. Rafiki’s instinct to employ 
education to mitigate the poverty, disease, and 
corruption that has plagued the African con-
tinent for centuries is not particularly unique. 

100 years ago, colonial powers likewise 
deemed accessible education the best way to 
boost Africa’s standard of living. They sug-
gested purely vocational training would best 
equip students to work, emphasising the prac-
tical studies of health and agriculture. The re-

FINDING
            A WAY

AROUND THE WORLD

   IN THE NEXT ISSUE
Vietnam: A Pastor and a Teacher in an Unlikely Place
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sults have been disappointing. The narrow, 
specialized exposure to subjects has pro-
duced narrowly interested albeit capable stu-
dents, unable to synthesize ideas and lacking 
in innovative imagination: the precise skills 
needed to resurrect Africa from poverty. 
Students cannot consider new political re-
gimes if they have only ever learned how to grow a tree. 
They cannot dream of going to the moon if they have never 
studied the solar system. They cannot recognize a tyrant 
if they have not studied the virtues of a good leader. The 
proposed system of vocational training severely limited 
students’ capacity to understand broad ideas and inspire 
social change. 

Africa’s current model engages students at a very superfi-
cial level, grading students only according to short-answer 
tests and little else. Students are not encouraged to ponder 
questions or consider long-term implications of the an-
swers; instead they are taught to merely pass unit tests. Ac-
cording to Rafiki Executive Director Karen Elliott, “cram, 
pass, forget” largely sums up the current African model of 
education. It sounds familiar.

Not only is the structure itself broken, but its application 
has been noncommittal at best. Teachers attend only about 
60% of their own classes, and those employed register at a 
fourth-grade math level and a seventh-grade reading lev-
el. Teachers use no curriculum, with 60–70 students per 
class. This is true even among church schools, which are 
often Christian in name alone, as they employ only govern-
ment-certified teachers and teach no biblical material at all. 

SOCRATES? 
The Rafiki Foundation takes a common solution one step 

further: instead of simply training Africans for specific jobs, 
Rafiki has implemented classical Christian schools to broad-
ly expose students to enduring ideas, to teach them to love 
what is good and praiseworthy, and to train them to articu-
late those ideas with clarity and excellence. Instead of merely 
engaging the student’s mind to pass a test, Rafiki engages his 
whole person, focusing on the merits of the student himself 
instead of the difficulty of the test. Instead of preparing the 
student to get by in the existing social system, Rafiki equips 
him to change the structure of the system itself. 

The Rafiki Foundation currently maintains ten Rafiki 
Villages in ten African countries. This is the largest-scale 
implementation of the liberal arts ever attempted on the 
continent. At this point, missionaries still run the villages, 
but the villages are intended to gradually become indige-
nous ministries. 

Over the years Fidelis has grown into a kind, hard-working 
young man. Due to his exceptional ingenuity and mathemat-
ical mind, Fidelis began to stand out academically among his 

peers. He now takes courses through Bing-
ham University, with the goal of becoming a 
computer programmer.

When he last visited his home village, they 
all remembered him as “the boy in the pot” 
and were amazed at how far he had come 
since that time. 

Fidelis was once asked about his favorite hymn. He re-
sponded, “O the Deep, Deep Love of Jesus” because “after 
singing this, I always asked the Lord God to search me, 
O God, and know my heart. I always asked God to help 
me love my brothers and sisters and to give me the heart 
to love my enemies even though they killed my dad and 
mom. Whenever I sing this song, I always feel closer to 
God and feel His presence with me.”  

JOIN RAFIKI IN HELPING OTHERS 

We believe CCE is the best education for the whole human being, the 
best way to train a child in Christ, and the best way to teach a child how 
to think. We long to see each child reach his or her highest potential in 
order to transform Africa spiritually, educationally, and economically. The 
key to doing this is to enlist additional child sponsors. We are praying that 
all of our children, over 25% of whom are not fully sponsored, will reach 
full sponsorship this year. 

May God bless you as you give—that a child like Fidelis in Africa might 
know God and have a bright future of life and service to Him.

We offer multiple sponsorships per child. With $25 a month, sponsors 
receive regular updates on their child’s successes and prayer concerns. 
Monthly sponsorships or one-time donations are appreciated. 

For contact phone number, email, or online giving, 
visit ClassicalDifference.com/Rafiki.
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… FRANKENSTEIN 
I long for the moment when these hands will meet my 

eyes, when that imagination will haunt my thoughts no 
more. … Unhappy man! Do you share my madness? Have 
you drunk also of the intoxicating draught? Hear me; let 
me reveal my tale, and you will dash the cup from your lips! 

—Mary Shelley

… DRACULA
I have learned not to think little of any one’s belief, no 

matter how strange it may be. I have tried to keep an open 
mind, and it is not the ordinary things of life that could 
close it, but the strange things, the extraordinary things, 
the things that make one doubt if they be mad or sane. 

—Bram Stoker

… THE STRANGE CASE OF DR. 
JEKYLL AND MR. HYDE

It was for one minute that I saw him, but the hair stood 
upon my head like quills. Sir, if that was my master, why 
had he a mask upon his face?

—Robert Louis Stevenson

… THE COMPLETE STORIES AND POEMS
Once upon a midnight dreary, while I pondered, 

weak and weary, 
Over many a quaint and curious volume of 

forgotten lore — 
While I nodded, nearly napping, suddenly there 

came a tapping
As of someone gently rapping, rapping at my 

chamber door.
“Tis some visitor,” I muttered, “tapping at my 

chamber door —
Only this, and nothing more.”

—Edgar Allen Poe

… AND THEN THERE WERE NONE
There was nothing hidden in this house, nothing con

cealed. It had no atmosphere about it. Somehow, that was 
the most frightening thing of all. They exchanged good-​
nights on the upper landing. Each of them went into his 
or her own room, and each of them automatically, almost 
without conscious thought, locked the door....

—Agatha Christie

 Book Club
Still trying to find time to read 
Eric Metaxas’s Martin Luther? 
We would encourage you to 
add it to your summer reading 
list, and weigh in at Classical-
Difference.com/bookclub.

“Aha” Moment
NOUN: A MOMENT OF SUDDEN 

INSIGHT OR DISCOVERY.
—Google.com

Gather Around 
the Fire Pit

And take some time 
to read ...

Did your student have an 
“aha” moment this year? 

Perhaps they made a leap in overcoming a 
struggle. Or you witnessed a unique flash of insight. 

We parents relish these moments for our kids.
We would love to encourage other parents with 

your child’s “aha” story.

VISIT CLASSICALDIFFERENCE.COM/AHA

Is your child (or are you) struggling to come up with an idea, 
make a plan, or solve a problem? Visit the link above to read 
Harvard Business Review’s insightful article, “4 Steps to Having 
More ‘Aha’ Moments.”

■ PARENTS SPEAK

A spooky story and a fire go hand in hand. 
Start there to set the mood even if you have 
to finish in the comforting light of home.
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DOWNLOAD FREE 
at www.coreknowledge.org/curriculum

In-depth guidance allows the units to be used as 
a comprehensive grade-level curriculum 

or as individual titles. 

All 28 units feature supplemental activities, 
including virtual field trips, 

cross-curricular activities, and more.

A content-rich Social Studies program in 
World and American History and Geography

integrating Civics and the Arts

— for Grade 3 and up —

Call 800-238-3233 and mention ACCS 
to receive a 30% discount

 on Classroom Complete Grade-Level Sets.
Offer expires 8/15/18. Retail prices at

www.coreknowledge.org/curriculum/history-geography/

A growing library of titles, featuring Student Texts, Teacher Guides, and Timeline Cards
 — Map and Geography Skills Integrated in All Units —

World History and Geography
• World Rivers 
• Ancient Rome 
• The Vikings 
• Exploring Maps and World Mountains 
• Medieval Europe 
• Early Islamic Civilization and African Kingdoms
• Dynasties of China
• World Lakes 
• Maya, Aztec, and Inca Civilizations 
• The Age of Exploration 
• From the Renaissance to England’s Golden Age 
• Czars and Shoguns: Early Russia and Feudal Japan
* World Deserts
* Ancient Greece and Rome
* The Enlightenment, the French Revolution, and Romanticism
* The Industrial Revolution: Changes and Challenges
* Independence for Latin America

American History and Geography
• The Earliest Americans 
• Exploration of North America 
• The Thirteen Colonies 
• The American Revolution 
• The United States Constitution 
• Early Presidents and Social Reformers 
• The Geography of the United States 
• Westward Expansion Before the Civil War 
• The Civil War 
• Native Americans and Westward Expansion: 
 Cultures and Conflicts 
* The Making of America: Immigration,  
 Industrialization, and Reform

* NEW Middle School Titles 
Available for DOWNLOAD!

CKF_ACCS_Summer_2018.indd   1 3/27/18   9:32 AM
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Abiding Savior Academy
Sioux Falls, SD

Acacia Academy
Kokomo, IN

Ad Fontes Academy
Centreville, VA

Agape Christi Academy
Eden Prairie, MN

Agape Classical School Village
Carslbad, CA

Agape Montessori 
Christian Academy

Vicksburg, MS
Agathos Classical School

Columbia, TN
Aletheia Christian 
School of Peoria

Peoria, IL
All Saints Church School

Pawleys Island, SC
Alpha Omega Academy

Huntsville, TX
Ambassador Christian Academy

Toms River, NJ
American Christian School

Succasunna, NJ
Annapolis Christian Academy

Corpus Christi, TX
Appomattox Christian Academy

Appomattox, VA
Aquidneck Island 
Christian Academy

Portsmouth, RI
Arma Dei Academy

Highlands Ranch, CO
Ascension Classical School

Shreveport, LA
Augustine Christian Academy

Tulsa, OK
Augustine Classical Academy

Lakewood, CO
Augustine Classical Academy

Mechanicville, NY
Augustine School

Jackson, TN
Baldwin Christian School

Baldwin, WI
Bayshore Christian School

Fairhope, AL
Beacon Hill Classical Academy

Camarillo, CA
Berean Baptist Academy

Ogden, UT
Bethel American 
International School

St. Paul, MN
Bethlehem Christian Academy

West Plains, Zambia
Blackburn Study Center

Wexford, PA
Bloomfield Christian School

Bloomfield Hills, MI
Bonney Lake Christian Academy

Bonney Lake, WA

Bradford Academy
Mebane, NC

Brandywine Classical Academy
Chadds Ford, PA

Brenham Christian Academy
Brenham, TX

Brookings Classical 
Christian School

Brookings, SD
Brown County 
Christian Academy

Sardina, OH
Cahaya Bangsa Classical School

Bandung Barat, Indonesia
Cair Paravel Latin School, Inc.

Topeka, KS
Caldwell Academy

Greensboro, NC
Calvary Chapel Fluvanna School

Charlottesville, VA
Calvary Christian Academy

San Jose, CA
Calvary Christian Academy

Silver City, NM
Calvary Classical Academy

St. Cloud, MN
Calvary Classical School

Hampton, VA
Candies Creek Academy

Charleston, TN
Caritas Academy

Goodyear, AZ
Cary Christian School

Cary, NC
Cedar Tree Classical 
Christian School

Ridgefield, WA
Charis Classical School

Madison, WI
Christ Church Academy

Lafayette, LA
Christ Classical School

San Luis Obispo, CA
Christ Presbyterian School

Baton Rouge, LA
Christ’s Legacy Academy

Athens, TN
Christian Heritage 
Classical School

Longview, TX
Clapham School

Wheaton, IL
Classical Christian Academy

Post Falls, ID
Classical School of Wichita

Wichita, KS
Clear Lake Classical

Clear Lake, IA
Colquitt Christian Academy

Moultrie, GA
Coram Deo Academy

Carmel, IN
Coram Deo Academy

Flower Mound, TX

Coram Deo Academy
Richland, WA

Cornerstone Academy
Morristown, TN

Cornerstone Academy
Snohomish, WA

Cornerstone Christian Academy
Albququerque, NM

Cornerstone Christian Academy
Abingdon, VA

Cornerstone Classical 
Christian Academy

Montgomery, AL
Cornerstone Classical School

Basalt, CO
Cornerstone Classical School

Salina, KS
Covenant Academy

Cypress, TX
Covenant Academy

Macon, GA
Covenant Christian Academy

West Peabody, MA
Covenant Christian Academy

Harrisburg, PA
Covenant Christian Academy

Colleyville, TX
Covenant Christian School

Panama City, FL
Covenant Christian School

Smyrna, GA
Covenant Classical Academy

Louisville, KY
Covenant Classical School

Fort Worth, TX
Covenant Classical School

Naperville, IL
Covenant Classical School

Concord, NC
Covenant School

Huntington, WV
Coventry Christian School

Pottstown, PA
Crescent Classical 
Christian Academy

Greenville, TN
Dominion Christian School

Oakton, VA
Eastwood Christian School

Montgomery, AL
El Paso Christian School

El Paso, TX
Eukarya Christian Academy

Stephens City, VA
Evangel Classical 
Christian School

Alabaster, AL
Evangel Classical School

Marysville, WA
Evangelical Christian Academy

Colorado Springs, CO
Faith Academy of 
Wichita Association

Wichita, KS

Faith Christian Academy
Kansas City, MO

Faith Christian School
Port St. Joe, FL

Faith Christian School
Roanoke, VA

Flatirons Academy
Lafayette, CO

Founders Christian School
Spring, TX

Franklin Classical School
Franklin, TN

Genesis Classical Academy
Winnebago, MN

Geneva Academy
Lincoln, DE

Geneva Academy
Monroe, LA

Geneva Academy
Roseburg, OR

Geneva Classical Academy
Lakeland, FL

Geneva School of Boerne
Boerne, TX

Gloria Deo Academy
Spring Branch, TX

Good Shepherd Reformed 
Episcopal School

Tyler, TX
Grace Academy

Springfield, MA
Grace Academy 
 of Georgetown

Georgetown, TX
Grace Christian Academy

Merrick, NY
Grace Classical Academy

Granbury, TX
Grace Classical Academy

Springfield, MO
Grace Classical School

Jacksonville, NC
Grace Community 
Classical School

Tyler, TX
Greenville Classical Academy

Simpsonville, SC
Grove City 
Christian Academy

Grove City, PA
Harvest Christian 
Academy of New York

Little Neck, NY
Harvest Christian School

Petaluma, CA
Haw River Christian Academy

Pittsboro, NC
Heritage Christian Academy

Winter Haven, FL
Heritage Christian 
Academy of North Idaho

Spirit Lake, ID
Heritage Classical Academy

Hudson, OH

Heritage Classical 
Christian School

Fenton, MO
Heritage Oak School

Tehachapi, CA
Heritage School

Fredericksburg, TX
Hickory Christian Academy

Hickory, NC
Highland Rim Academy

Cookeville, TN
Hope Christian Academy

Holly Lake Ranch, TX
Horizon Prep School

Rancho Santa Fe, CA
Hunter Classical 
Christian School

Manakin-Sabot, VA
Imago Dei Academy

Alamogordo, NM
Immanuel Lutheran School

Alexandria, VA
In the Presence of God:  
Coram Deo Classical Academy

Brownsville, TX
Innova Academy

Ontario, Canada
Institution Mixte Queensland

Port-au-Prince, Haiti
Island Christian Academy

Langley, WA
Jonathan Edwards 
Classical Academy

Whites Creek, TN
King’s Classical Academy

Livermore, CA
King’s Cross Academy

Forest, VA
Kings Way Classical Academy

Clackamas, OR
Knox Classical Academy

Medford, OR
Legacy Academy

De Queen, AR
Legacy Classical 
Christian Academy

Saginaw, TX
Legacy Classical 
Christian Academy

Chesilhurst, NJ
Liberty Classical Academy

White Bear Lake, MN
Lighthouse Christian 
Academy

Stevensville, MD
Logos Christian Academy

Casa Grande, AZ
Logos Christian Academy

Fallon, NV
Logos Reformed 
Evangelical Education

Surabaya, Indonesia
Logos School

Moscow, ID

ACCS Member Schools

■ ACCS SCHOOLS
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Maranatha Academy
Superior, WI

Mars Hill Academy
Mason, OH

Martin Luther  Grammar School
Sheridan, WY

Mesquite Christian Academy
Mesquite, NV

Messiah Lutheran 
Classical Academy

Keller, TX
Midland Christian School

Midland, MI
Mineral Christian School

Mineral, VA
Mirus Academy

Ellsworth, ME
Morning Star Academy

Bettendorf, IA
Morning Star Academy

Jakarta Selatan, Indonesia
Naperville Christian Academy

Naperville, IL
New Covenant 
Christian Academy

Hardin, KY
New Covenant 
Christian Academy

Interlochen, MI
New Covenant  
Christian School

Abingdon, MD
New Covenant School

Anderson, SC
New Covenant Schools

Lynchburg, VA
New Life Christian School

Ephrata, WA
New Providence Classical School

Nassau, Bahamas
Nobis Pacem

San Antonio, TX
Oak Hill Christian School

Herndon, VA
Oak Hill Classical School

Dacula, GA
Oakdale Academy

Waterford, MI
Olive Branch Christian Academy

Corona, CA
Ozarks Christian Academy

West Plains, MO
Paideia Academy

Knoxville, TN
Paideia Classical Academy

Coconut Creek, FL
Paideia Classical Christian School

Oregon City, OR
Paideia Classical School

Friday Harbor, WA
Paratus Classical Academy

Houston, TX
PEER Academy

Knoxville, TN
Petra Academy

Bozeman, MT
Petra Christian Academy

Boise, ID
Philadelphia Classical School

Philadelphia, PA

Pinnacle Classical Academy
Little Rock, AR

Providence Academy
Johnson City, TN

Providence Academy
Green Bay, WI

Providence Christian Academy
Schererville, IN

Providence Christian School
Dothan, AL

Providence Classical 
Christian Academy

St. Louis, MO
Providence Classical 
Christian Academy

Sioux Falls, SD
Providence Classical 
Christian School

Oxford, GA
Providence Classical 
Christian School

Bothell, WA
Providence Classical School

Huntsville, AL
Providence Classical School

Spring, TX
Providence Classical School

Williamsburg, VA
Providence Preparatory  
School

Temple, TX
QCA Quiver Center Academy

Tangerang, Indonesia
Rafiki Foundation School

Nyamata, Rwanda
Redeemer Christian School

Mesa, AZ
Redeemer Classical Academy

Murfreesboro, TN
Redeemer Classical 
Christian School

Kingsville, MD
Redeemer Classical School

Harrisonburg, VA
Regent Preparatory School of OK

Tulsa, OK
Regents Academy

Nacogdoches, TX
Regents School of Austin

Austin, TX
Regents School of Charlottesville

Charlottesville, VA
Regents School of Oxford

Oxford, MS
Renaissance Classical 
Christian Academy

Fayetteville, NC
River Hills Christian Academy

Robstown, TX
Riverbend Academy

Ormond Beach, FL
Riverwood Classical School

Tuscaloosa, AL
Rochester Classical Academy

Rochester, NY
Rockbridge Academy

Millersville, MD
Rocky Mountain 
Christian Academy

Niwot, CO

Runnels Academy
Big Spring, TX

Samuel Fuller School
Middleborough, MA

Sandhills Classical 
Christian School

Southern Pines, NC
Schaeffer Academy

Rochester, MN
School of the Ozarks

Point Lookout, MO
Seattle Classical 
Christian School

Seattle, WA
Seoul International 
Christian Academy

Seoul, South Korea
Sheridan Hills 
Christian School

Hollywood, FL
Smith Preparatory Academy

Orlando, FL
Sojourn Academy

Conroe, TX
Spokane Classical 
Christian School

Spokane, WA
St. Abraham’s Classical 
Christian Academy

Aptos, CA
St. Mark’s Classical Academy

Rydal, PA
St. Stephen’s Academy

Beaverton, OR
St. Stephen’s Church

Sewickley, PA
St. Stephen’s Classical 
Christian Academy

Eldersburg, MD
Summit Christian Academy

Yorktown, VA
Summit Christian Academy

Livingston, MT
Summit Classical 
Christian School

Fall City, WA
Tall Oaks Classical School

Bear, DE
The Academy of Classical 
Christian Studies

Oklahoma City, OK
The Ambrose School

Meridian, ID
The Bear Creek School

Redmond, WA
The Cambridge School

San Diego, CA
The Cambridge 
School of Dallas

Dallas, TX
The Classical Academy

Anderson, IN
The Classical Academy 
of Franklin

Franklin, TN
The Classical Christian 
Conservatory of Alexandria

Alexandria, VA
The Cor Deo School

Tacoma, WA

The Covenant School
Dallas, TX

The Geneva School
Laguna Woods, CA

The Geneva School
Winter Park, FL

The Geneva School 
of Manhattan

New York, NY
The IMAGO School

Maynard, MA
The Mayflower Project

Pulaski, VA
The Oaks: A Classical 
Christian Academy

Spokane, WA
The Paideia School of Tampa Bay

Tampa, FL
The River Academy

Wenatchee, WA
The Saint Constantine School

Houston, TX
The Saint Timothy School

Dallas, TX
The Stonehaven School

Marietta, GA
The Wilberforce School

Princeton Junction, NJ
The Wycliffe School

Norfolk, VA 
Three Oaks Christian School

Decatur, IN
Tidewater Classical Academy

Virginia Beach, VA
Timber Ridge Academy

Jackson, WY
Toledo Christian Schools

Toledo, OH
Trinitas Christian School

Pensacola, FL
Trinitas Classical School

Kentwood, MI
Trinity Christian School

Opelika, AL
Trinity Christian School

Kailua, HI
Trinity Christian School

Montville, NJ
Trinity Christian School

Forest Hills, PA
Trinity Classical Academy

Valencia, CA
Trinity Classical Academy

Omaha, NE
Trinity Classical School

Clarkesville, GA
Trinity Classical School

Bellingham, WA
Trinity Classical 
School of Houston

Houston, TX
Trinity Preparatory School

Voorhees, NJ
Triuno Classical  
Christian School

São Luís, Brazil
Uvalde Classical Academy

Uvalde, TX
Valley Classical School

Blacksburg, VA

Veritas Academy
Dublin, OH

Veritas Academy
Chesapeake, VA

Veritas Academy
Savannah, GA

Veritas Academy
West Barnstable, MA

Veritas Academy
North Branch, MN

Veritas Academy
Leola, PA

Veritas Academy
Cody, WY

Veritas Academy
Texarkana, AR

Veritas Christian 
Community School

Sierra Vista, AZ
Veritas Christian School

Lawrence, KS
Veritas Classical Academy

Beaumont, TX
Veritas Classical Academy

Fullerton, CA
Veritas Classical 
Christian School

Eugene, OR
Veritas Classical 
School of Omaha

Omaha, NE
Veritas Collegiate Academy

Fairfax, VA
Veritas Learning Center

TP Ho Chi Minh, Vietnam
Veritas Liberabit Vos

Fairfax, VA
Veritas School

Newberg, OR
Veritas School

Richmond, VA
Vickery Christian Academy

Jakarta, Indonesia
Victory Academy Ocala

Ocala, FL
Washington Classical 
Christian School

Saint Augustine, FL
Washtenaw Christian Academy

Saline, MI
Westminster Academy

Memphis, TN
Westminster Classical 
Christian Academy

Toronto, Canada
Westminster School 
at Oak Mountain

Birmingham, AL
Westside Christian Academy

Westlake, OH
Whitefield Academy

Kansas City, MO
Whitefish Christian Academy

Whitefish, MT
Wilson Hill Academy

Austin, TX
Winter Park Christian School

Tabernash, CO
Woodstream Christian Academy

Mitchellville, MD
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Do you shudder at the 

thought of a three-month 

summer vacation? Do you  
 
reluctantly envision a summer spent 
indoors, in front of a screen, just to 
keep the dreaded, “I’m bored” at bay? 

You are not alone. We have researched 
a few ways, based on the Charlotte 
Mason method, to make your back-
yard bigger this summer.

Charlotte Mason (1842-1923) was a 
British educator who dedicated her life 
to providing a “liberal education for all.” 
In nineteenth-century England, chil-
dren were educated according to class; 

the poor were taught a trade, and gen-
erally only the wealthy were exposed to 
the arts and humanities. She wrote pro-
lifically on the issue of education, and 
taught her philosophy to teachers and 
governesses for decades. Within the 
classical Christian movement, her ideas 
are now referred to as the “Charlotte 
Mason Method.” Her philosophy can be 
summed up in her words, “Education is 
an atmosphere, a discipline, a life.” 

Many of Mason’s recommendations 
for studying and experiencing nature 
are great for parents trying to create 
a fun, productive summer for their 
kids. Not only will your kids find a 
whole new world in their backyard, 
but they might have a new perspective 
to share with their classical classroom 
come September. 

HERE ARE 8 WAYS TO 
MAKE YOUR BACKYARD 
BIGGER, ACCORDING TO 
CHARLOTTE MASON:

❶ Start a nature 
observation notebook: 

Give your kids a notebook, colored 
pencils, and a field guide. Send them 
out to observe, focusing on how ob-
jects feel, smell, and sound. Have 
them note where a plant or insect is 
found and what it is doing, and have 
them hypothesize why. Joyfully review 
their findings with them.

❷ Challenge your kids to find 
a (new to them) species of 
plant or insect every day:

By simply searching nature, your 
children can develop familiarity with 
the habitants of your backyard, and a 
sense of wonder when they continue 
to discover new species.

■ TIMES & SEASONS

TO MAKE YOUR 
BACKYARD BIGGER8 WAYS

Regents School of A
ustin, A

ustin, TX
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❸ Take a weekly nature walk:
This is a great time to bond with your 

child, and discover nature together. 

❹ Have a picnic:
You can simply eat lunch on the 

grass in your backyard if you don’t 
have time to pack and drive. Your kids 
would probably rather eat in the yard 
than at the table any day. 

❺ Create geography paintings:
Have your child draw maps of your 

backyard, including the position of 
the sun, boundaries, the four direc-
tions, and physical landmarks. Have 
them note shadows at various times of 
the day, or get a sundial!

❻ Plant a garden:

A great way for your child to ob-
serve plants growing! A few recom-
mendations on what to plant:

STRAWBERRIES: These grow 
without much effort, and are fun 
when kids get to eat the true “fruits of 
their labors!”

CRESS HEADS: If you can find a 
cress head planter (sometimes known 
as a “chia pet”) the plant grows out of 
the planter’s “head” like “hair” or a “tail.” 

BUTTERFLY SEED MIX: An as-
sortment of flower seeds, selected to 
attract butterflies.

Bonnieplants.com has great ideas 
for simple (or themed) box gardens! 
Find out more at ClassicalDifference.
com/backyard.

 
❼ Build a bird feeder:

Hummingbird feeders or basic bird 
feeders are great ways for your child to 
connect with nature. Find links to DIY 

and inexpensive hummingbird feeders 
at ClassicalDifference.com/backyard. 

Encourage your kids to note feeding 
times and eating habits, and try their 
hand at drawing or photographing a 
hummingbird.

❽ Catch an insect: 
This is an excellent means of ob-

servation. Also, a pet insect can help 
teach your child responsibility. 

TIMES & SEASONS ■

Want to try 
a small garden but 
don’t want to build one? Try 
the 4x4 garden box from Walmart.com. At 
around $30, it might pay for itself in cucumbers 
and tomatoes. Greenes Fence 4’ x 4’ x 7” Cedar 
Raised Garden Bed

This is probably in your backyard: 
closeup of a butterfly.

An Atmosphere,  
a Discipline, a Life
LEARN MORE ABOUT 
CHARLOTTE MASON

By “atmosphere,” Mason referred to the learning environment of the child. What are the rela-
tionships there like? Are they tense? Are they peaceful? What ideas rule in that community? The 
child will absorb the ideas that rule the learning atmosphere. Mason maintained that students 
will be educated by the environment as much, if not more, than the actual curriculum material. 

By “discipline,” Mason referred to the cultivation of good habits, specifically the develop-
ment of good character, which should make up one third of their education. 

Mason’s third component, “life,” refers to academics and curriculum. Note that, according 
to her philosophy, only one-third of a child’s education is comprised of curriculum. Mason 
believed that students should be given living thoughts and ideas, not just dry facts. This means 
instead of textbooks, students should read primary sources. Instead of lecture, students 
should also engage in Socratic discussion. And instead of fill-in-the-blank science worksheets, 
students should observe and enjoy God’s creation.

 
This summary is excerpted from SimplyCharlotteMason.com. Learn more about Char-
lotte Mason by linking to the full article at ClassicalDifference.com/backyard.
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Listen to “How do we form a human soul? What 
Charlotte Mason knew about the art of education.” 
at ClassicalDifference.com/BaseCampLive.

LISTEN NOW TO PODCAST & SHOW

■ TIMES & SEASONS

Summer Birthday  
GIFT PICKS
SUNDIAL

Learn to tell time the old fashioned way  
with the “Time began in a garden” sundial.
Approximately $26 on Amazon.com.  
ROME 2532 HUMMINGBIRD SUNDIAL  

MICROSCOPE
For the budding nature lover, try a 3D 

microscope! It provides 20x-40x magnifi-
cation, and is far easier to use than more 
powerful microscopes. 
Approximately $75 on Amazon.com.  
LANDOVE STEREO 3D MICROSCOPE 
WITH SMARTPHONE ADAPTOR
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PARTING SHOT ■

 GIVE IT YOUR BEST SHOT!
Want to be the last face people see in the  

next issue? Submit your best school-related 
photo. If your photo is selected, you’ll also receive 
$25 CASH.

Visit ClassicalDifference.com/partingshot to 
submit your photo and see submission details.

C
lassical C

hristian A
cadem

y, Post Falls, ID

Olivia receives 
her diploma 
MANY OF YOU MET OLIVIA AUGUST in 

the previous issue (Spring 2018). If a picture 
is worth a thousand words, this picture 
represents the best ending chapter we 
could provide to her story.

“As parents, we all walk alongside our 
children in the education process, 
don’t we? We experience our own 
graduation of sorts and our hearts 
walk across that stage with each of 
our kids. However, Florence, Olivia’s 
mom, took that to a whole new lev-
el. So, it seemed most appropriate 
when Olivia graduated that we 
confer an honorary degree upon 
Florence August as she gradu-
ated alongside Olivia.”

—Sonmin Crane,  
Rockbridge Academy,  

Millersville, MD
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Pursue Wisdom · Reason Biblically · Foster a Love of Learning

TEEN LEADERSHIP 
CAMPS

Join a community of like-minded students and world-class faculty at  
Patrick Henry College for a summer of learning and fun. Camp themes include 

Debate, Strategic Intelligence, Leadership, Apologetics, and more! 

Registration is open to students ages 14 through 18.

Endorsed by Dr. James Dobson, Founder and Chairman Emeritus of Focus on the Family.


